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What is a DCAP?  
DCAP stands for District Curriculum Accommodation Plan. Districts are required by           
Massachusetts General Law to have a DCAP. Language directly from the law is below.  
 
Massachusetts General Laws, Chapter 71, Section 38Q1/2 
https://malegislature.gov/laws/generallaws/parti/titlexii/chapter71/section38q 

  
School Councils and District Accommodation Plan, Ch. 71 Section 59C  
https://malegislature.gov/laws/generallaws/parti/titlexii/chapter71/section59c 
 
 
How does the DCAP help teacher instruction and practices, students, and parents?  
The DCAP is a great resource to identify techniques/accommodations that can be provided to              
all students in the general education classroom. No two students are the same; we              
accommodate and differentiate our instruction and curriculum to meet students where they are.             
It is expected that across content areas and grade-levels, students will need various levels of               
support. Needing accommodations does not mean a student is at-risk in their learning; all              
individuals vary in their needs based on content, age, development, social/emotional wellbeing,            
external factors, and more. The DCAP can be a reference and resource to school staff, as well                 
as a resource for parents to see the wide range of supports that their students can receive                 
within the general education setting. It clarifies the difference between regular accommodations            
that can be provided to students and those more significant accommodations and modifications             
that require an IEP or 504 plan.  
 
 
What are accommodations?  
Accommodations are strategies to assist students in accessing the curriculum more effectively.            
Accommodations are provided within the general education classroom and may be available to             
any/all students. Accommodations are made to provide a student with equal access to learning              
along with an equal opportunity to be able to show what he/she knows or can do. The list of                   
accommodations found in each school’s DCAP can be thought of as best educational practices.              
Accommodations typically fall under four key categories;  

Setting (location)  
Examples include:  small group, preferential seating, quiet location, etc.  

Presentation (how the teacher shares information)  
Examples include: visuals provided for verbal information, preview/repeat, provide         
models, etc.  

Timing (any consideration of time within the learning)  
Examples include: time of day, length of time, extended time for assignments, “chunking”             
into smaller parts, planning for time with student, etc.  

Response (How the student response back to show understanding)  
Examples include: graphic organizers, alternative writing utensils, access to technology,          
limit number of repeat question types, etc.  

Accommodations do NOT change the instructional level or content, delivery of instruction, or             
performance criteria. These changes are called modifications or “specially designed instruction ”            
and are only appropriate for students on an Individualized Education Program (IEP.) 
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https://malegislature.gov/laws/generallaws/parti/titlexii/chapter71/section38q
https://malegislature.gov/laws/generallaws/parti/titlexii/chapter71/section59c


What is the purpose of the DCAP?  
❏ To assist general education teachers in analyzing, assessing, and accommodating          

diverse learners within the classroom  
❏ To identify services, support, and instructional delivery options available within general           

education settings  
❏ To document instructional interventions available for learners  
❏ To outline resources available to teaching staff, to students and families, in the areas of               

student support, teacher mentoring, curriculum differentiation, professional development,        
and coaching  

❏ To provide a list of accommodations as a resource to meet the needs of a variety of                 
learners  

 
What is a Student Support Team (SST)?  
When a student is struggling in a class or shop, teachers should first refer to this document for                  
strategies to support the student as well as to notify the parent(s) that additional support is                
required for their student. The teacher should also communicate with the student’s guidance             
counselor who can help determine whether or not this is an isolated or larger student issue.  
 
After trying strategies from the DCAP, if the student continues to exhibit challenges to meet               
district standards for academics, shop, behavior, attendance, etc. the teacher should complete            
an SST Referral Form. An SST Referral Form can be found on the bptech.org website or by                 
contacting Student Services. 
  
When should a referral for Special Education or a 504 Accommodation Plan be made? 
School personnel may not refer a child for special education services until their progress has               
been reviewed through the SST process. During SST meetings, specific interventions are            
identified and data collection specified, analyzed and documented before a child can be referred              
for a special education evaluation. The SST will complete the standard referral forms which will               
be reviewed by the Special Education Coordinator. 
  
The special education initial evaluation will determine whether or not a specific disability, as              
defined in federal and state special education statutes, exists and whether that disability is              
interfering with the student's ability to make effective progress. If the initial evaluation             
determines the student is eligible, then the Team will develop an Individual Educational Plan              
(IEP). The principal, with the assistance of the special education coordinator, coordinates the             
delivery of special education services within the building. The principal and special education             
coordinator meet on a weekly basis where special education topics can be discussed. 
 
In the event the Team determines the student has a disability but does not qualify for special                 
education services, a 504 team is convened to determine eligibility. The student must present              
with a physical or mental impairment which substantially limits one or more major life activities,               
has a record of such an impairment, or is regarded as having such an impairment as defined in                  
Section 504 of the National Rehabilitation Act. If the Team determines the student is eligible,               
then a 504 Accommodation Plan will be developed. 
 
In the event the Team determines the student does not have a disability under special education                
or 504 regulations, the student continues in the regular education program, and the SST Action               
Plan is reviewed and modified by the SST Team.  
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Instructional Accommodations 

1. Preview important information and/or vocabulary words in a reading, prior to 
assignment 

2. Preview important information and/or vocabulary words in a reading, prior to 
assignment 

3. Provide directions in small, distinct steps (written/pictures/verbal) 
4. Break down classroom lessons into smaller segments 
5. Repeat and/or clarify instructions 
6. Provide frequent checks for understanding 
7. Provide learning expectations/student exemplars 
8. State behavioral objectives clearly 
9. Check for understanding frequently 
10. Scaffold learning: 

a. Use graphic organizers 
b. Chunking of material(s) into small components 
c. Encourage cooperative learning 
d. Facilitate small group instruction 

11. Differentiate instruction by providing alternate assignment(s) to show understanding or 
mastery of content 

12. Repeat and re-teach concepts as needed 
13. Model use of materials, such as support materials (ie:graphic organizers), in class 
14. Provide access to reference tools (physically and electronically) 
15. Model effective note taking 

 
Setting: 

1. Provide a separate setting for work or test, such as a quiet room with few distractions 
2. Provide preferential seating/flexible seating arrangements 
3. Use special lighting, acoustics, screen or paper overlay(s) 
4. Provide small group testing 
5. Provide sensory tools such as an exercise band that can be looped around a chair’s 

legs (so fidgety kids can kick it and quietly get their energy out), fidget device,, or putty 
 
Timing: 

1. Provide wait time/time to process information 
2. Allow breaks whenever needed 
3. Extend time for tests and quizzes 
4. Allow to take tests in several timed sessions or over several days 
5. Separate test sections into a different order 
6. Limit test questions (ie: evens or odd questions only) 
7. Allow retakes on tests and quizzes 

 
Presentation: 

1. Provide multimodal presentation of instruction and materials. 
2. Use auditory and visual cues when presenting information. 
3. Post critical classroom information daily 
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4. Present critical classroom information orally and in writing 
5. Provide clear criteria for all assignments (including rubrics) 
6. Use visual/auditory aids 
7. Use bold/highlighted text to point out important concepts/main ideas  
8. Reduce the amount of copying from text to board 
9. Screen cast or record lessons that students can refer back to 

a. Vidyard 
b. Screencastify 
c. Adobe Spark Video 
d. Screencast O Matic 

10. Keep formatting simple 
 
Feedback: 

1. Correct student's errors immediately and provide constructive feedback 
2. Speak to student(s) privately without the audience of peers or other teachers 
3. Increase frequency of feedback 
4. Provide rubrics 
5. Provide frequent progress reports 
6. Exempt student from assignment(s) 

 
Communication: 

1. Promote daily use of agenda to records assignments 
2. Develop a system of communication between home and school 
3. Schedule periodic parent/teacher meetings (physically, virtual, or by phone) 
4. Identify and network with resource staff (counselor, nurse, resource officer, 

administration) 
5. Contact parent(s)/guardian(s) 
6. Schedule counselor meeting(s) as needed 
7. Maintain ongoing contact with counselor 
8. Support daily use of agenda to record assignments 

Instructional Accommodations for Remote Learning 
1. Provide checklists or to-do lists for assignments 
2. Encourage student(s) to sit in or create a distraction free environment for learning 
3. Keep page(s) in simple format(s) 
4. Keep screen views and presentations clear, clutter free, and simple 
5. Use bold/highlighted text to point out important information 
6. Utilize transition cues 
7. Screen cast or record lessons that students can refer back to 

a. Vidyard 
b. Screencastify 
c. Adobe Spark Video 
d. Screencast O Matic 

8. Provide Google Meet or Zoom Office Hours 
a. Talking to Students During Remote Learning 

https://www.vidyard.com/
https://www.screencastify.com/
https://spark.adobe.com/make/video-maker/
https://screencast-o-matic.com/
https://www.vidyard.com/
https://www.screencastify.com/
https://spark.adobe.com/make/video-maker/
https://screencast-o-matic.com/
https://www.mass.gov/doc/dcf-tip-sheet-for-educators/download
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b. Teaching from Home: Google Resources 
9. Incorporate time management, study skills, and organizational skills into instruction 
10. Provide audio recordings for texts when appropriate 
11. Modify work load as needed 
12. Allow extra time to complete assignments 

Vocational-Technical Accommodations  

Instructional Strategies: 
1. Assess student prior knowledge about the topic and correct misinformation 
2. Provide an overview of the lesson prior to initiating 
3. Review new vocabulary prior to assignments and readings 
4. Present material in a logical manner with directions in small, distinct steps 

(written/images/verbal) 
5. Provide time for “think, pair, share” activities for discussions 
6. Provide exemplar work and a rubric to clarify expectations 
7. Check for understanding and clarify directions frequently using different approaches 
8. Provide multimodal presentation of instruction and materials 
9. Critical classroom information presented orally and in writing 
10. Offer individual, partner, and group work 
11. Post clear objectives for assignments/projects and assessment dates where it is visible 

and in the same place daily 
12. Provide reference tools, study guides, notes, slideshows, handouts in paper and 

electronic when available 
13. Offer a copy of teacher or peer notes and or note-taking templates 
14. Allow scaffolding techniques such as:  

a. handouts with sentence starters 
b. include page #’s where topics or answers can be found 
c. use color-coding or underline important ideas or steps 
d. peer tutoring 
e. provide guided practice prior to independently performing the skill 

 
Behavioral Strategies: 

1. Determine and make connections with student strengths and interests 
2. Provide positive and concrete reinforcements 
3. Offer choice when possible 
4. Allow students to practice leadership roles (be the boss) in the classroom to increase 

cooperation and provide students with ownership 
5. Incorporate stress-release activities throughout the day 
6. Plan routine activities for transitional periods (morning, after lunch) 
7. Provide preferential seating/flexible seating arrangements 
8. Experiment with the use of space in a shop (quiet independent work and group 

cooperative learning) 
9. Remove distractions 
10. Incorporate time management and organizational skills into instruction 

https://teachfromhome.google/intl/en?utm_source=google&utm_medium=cpc&utm_campaign=edu_google_ca&utm_term=google_teach_from_home&gclid=CjwKCAjw5vz2BRAtEiwAbcVIL3x3rM4l6ttkrqLtSxyZTHYaneK4izqVeSqnvRv3rB4LoX_a1a2EhRoCGRgQAvD_BwE
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11. Provide established daily routines with consistent classroom expectations 
12. Partner student with appropriate peer models 
13. Provide “in the moment” coaching/problem-solving support 

 
Assessment Strategies: 

1. Allow students to retake assessments 
2. Develop and offer alternative assessments 
3. Allow students to show knowledge in the form of a project, drawing, or other modality 

Vocational-Technical Accommodations for Remote Learning  

1. Set clear expectations of how students will engage in an online platform 
2. Maintain a flexible but consistent schedule 
3. Maintain a simple and organized online platform  
4. Connect live with students weekly (check-in, office hours) 
5. Provide a daily “welcome” and be present 
6. Connect live and/or record lessons and instructions 
7. Provide individual feedback on assignments 
8. Provided recorded feedback for clearer explanations 
9. Allow for private conversations or emails  
10. Have students video procedures or present live 
11. Reflect on lessons and allow students time for reflection activities 
12. Encourage students to collaborate with classmates using various web tools 
13. Have students start a class blog or group written discussions 
14. Have occasional polls to obtain feedback 
15. Provide exemplar models and rubrics  
16. Allow for closed captioning on video recordings 
17. Collaborate with other colleagues 

Attention/Executive Functioning Accommodations 

The ability to: 1) analyze a task; 2) plan; 3)organize; 4) develop timelines; 5) adjust/shift steps; 
and 6) complete the task in a timely way 
Interventions:  

1. Encourage use of graphic organizers to stimulate writing and organize production  
2. Incorporate time management, study skills, and organizational skills into instruction  
3. Incorporate note taking and test taking skills into instruction  
4. Use a schedule or day timer to teach planning for long term assignments  
5. Provide periodic review of student notes, planner, etc.  
6. Provide frequent checks and/or checklist for assignment comprehension, progress and 

completion 
7. Break down long term assignments with interim due dates and check-ins 
8. Develop instructional contracts  
9. Provide established daily routine  
10. Allow additional time and/or assistance for organization/packing at start and end of 
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              each day 
11. Implement individualized organization systems - binders/folders/materials 
12. Monitor individualized agenda planner 
13. Allow for movement or sensory breaks (structured or as needed) 
14. Give directions and information in small units 

 
Cueing:  

1. The student will not be called upon unless the student raises his/her hand or is cued 
ahead  

2. Provide cueing to stay on task  
3. Establish visual/verbal cues between teacher and student to help with focus and 

attention  
4. Utilize transition cues  

Attention/Executive Functioning Accommodations for Remote Learning 

1. Encourage use of graphic organizers to stimulate writing and organize production 
2. Use timers 
3. Work in more frequent smaller chunks of time 
4. Pair classwork/homework with a preferred task  
5. Utilize music/headphones  
6. Provide a schedule for the week ahead of time 
7. Provide frequent checks and/or checklist for assignment comprehension, progress and 

completion 
8. Break down long term assignments with interim due dates and check-ins 
9. Provide established daily routine  
10. Start virtual classes with a daily check in 
11. Encourage/allow movement or sensory breaks 
12. Give directions and information in small units 
13. Provide clear and consistent grading guidelines 

 

Social Emotional Learning/Behavioral Accommodations 

Help students connect to a goal-directed activities and behaviors 
Setting: 

1. Determine and make connections with student strengths & interests  
 

Timing: 
2. Allow breaks when needed 
3. Avoid pressures of speed and accuracy 
4. Preview or cue student prior to transitions within the classroom 

 
Presentation: 

5.  Create and monitor student work production with contracts/agreements 
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6. Provide positive and concrete reinforcements 
7. Provide specific and timely feedback regarding behavior 
8. Maintain clear and consistent expectations with logical consequences  
9. Partner student with appropriate peer models 
10. Utilize a subtle (nonverbal or verbal) communication system to support student’s needs 

(on task behaviors, managing anxiety, frustration tolerance, etc.) 
11. Provide “in the moment” coaching/problem solving support 
12. Identify & praise good choices 
13. Post daily/weekly schedule 
14. Arrange preferential seating 
15. Establish visual cues between teacher and student to help with focus and attention and 

provide cueing to stay on track 
 

Response: 
1. Encourage student self assessment of strengths and interests 
2. Avoid calling upon student unless the student raises his/hers hand or is cued ahead 
3. Utilize cooperative learning skills when appropriate 
4. Speak privately when possible, without the audience of peers 
5. Avoid power struggles and criticism of student  
6. Warn ahead of doing something unexpected, such as turning off the lights or making a 

loud sound 
7. Offer choice when possible 
8. Provide prior disclosure of sensitive topic materials and allow for alternative 

assignment(s) 

SEL/Behavioral Accommodations for Remote Learning 

1. Utilize Charts and Graphs to monitor expectations 
2. Provide suggested time management tips and schedules for work completion 
3. Chunk assignments per day vs posting full week 
4. Provide a preview or samples of assignments 
5. Provide consistent “office hours” for problem solving/coaching support 
6. Maintain clear and consistent expectations prior to every live meeting 
7. Allow flexible due dates 
8. Create and monitor student work production with contracts/agreements 
9. Implement a weekly progress reporting system  
10. Provide positive and concrete reinforcements  
11. Offer choice when possible 
12. Partner student with appropriate peer models when possible 
13. Utilize a subtle (nonverbal or verbal) virtual communication system to support student’s 

needs (on task behaviors, managing anxiety, frustration tolerance, etc.) 
14. Guidance Advisory for Remote Learning Video Sessions 

https://docs.google.com/document/d/1ghO_zCE-WFbxgeQSV2Dnt3Bi60j1OUyeb6j7wXGEodk/edit?usp=sharing
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Testing Accommodations 

Setting: 
1. Provide testing in an alternative setting 
2. Allow the student to take the test in a small-group setting and/or individually 
3. Provide distraction-free environment whenever possible 

 
Timing: 

1. Provide extra time for testing/assignments 
2. Break up the testing into several sessions 
3. Allow breaks as needed 

 
Presentation: 

1. Break the test into small parts per page 
2. Develop and offer alternate assessments 
3. Read/clarify and repeat test directions as needed 
4. Read specific words of the test to the student as requested 
5. Ask the student to repeat directions in his or her own words 
6. Teach test-taking strategies such as highlighting, bookmarking and answer eliminating 
7. Allow use of text-to-speech when reading isn’t being assessed 
8. Give student reference sheets or graphic organizers 
9. Provide calculator as needed 

 
Response: 

1. Allow students to expand orally on written responses 
2. Allow retakes on tests and quizzes 
3. Allow student to show knowledge in the form of a project, drawing, presentation,etc 
4. Provide a scribe when needed to assess student knowledge 
5. Allow use of speech-to-text software 

Language Processing Accommodations 

1. Provide written directions to supplement verbal directions 
2. Slow the rate of verbal directions/presentations 
3. Keep statements short and concise - offer paraphrasing 
4. Avoid the use of abstract language such as metaphors, idioms and puns without clear 

explanation 
5. Reduce the amount of extraneous noise 
6. Secure student's attention before presenting key points 
7. Pair visual aids such as charts and graphs 
8. Allow extra time to respond to questions/formulate responses 
9. Support requests for repetition or clarification 
10. Highlight key information - verbally and visually 
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11. Use auditory and visual cues when presenting information  
12. Preview important information and/or vocabulary words, prior to assignment  
13. Keep page format simple  
14. Use emboldened text  
15. Divide page into clearly marked sections to reduce distractions 

 
English Learners: 

1. Use high impact, game-like materials (i.e. Jeopardy)  
2. Use of a bilingual dictionary  
3. Use of anticipation guides to tap into the EL's background knowledge  
4. Underline key facts on study guides and outlines  
5. Use various types of visuals to display same information  
6. Display content and language objectives where EL can see (what they are going to do 

and how language will be used to do it) 

Direct/Systemic Reading Support 

Bristol-Plymouth utilizes a tiered approach to reading instruction. The High School Placement 
test is administered to all incoming grade 9 students to evaluate reading proficiency levels. 
Tier 1 supports are provided in all English Language Arts courses and carried through other 
curriculum areas in all grade levels.  Tier 2 supports are provided after review of data sources 
like the HPT, MCAS, and teacher recommendations which identify students who fall 
significantly below grade level in reading.  These students are placed in a reading course for 
grade 9 which is taught by a reading specialist.  Students in the reading program are pre- and 
post-tested to gauge growth in vocabulary development and comprehension.  Tier 3 supports 
are provided to students on Individualized Education Plans who are identified as needing 
intensive, structured literacy instruction.  



 

 

Promoting positive mental health and academic success for ALL students 
❏ SBIRT, SOS, Health Advisory Committee Presentations 
❏ 5 Points of Success Model 
❏ Before and After School Homework Assistance 

 

Focus on students at-risk of developing a mental health, behavioral, or academic challenge 
❏ Group Therapy, IOPT referrals, collaborations with providers (CCBC school-based 

counselors, after school enrichment groups) 
❏ MCAS Support/Remediation 
❏ Student Leadership Groups 

 

Focus on students experiencing a mental health, behavioral, or academic challenge  
❏ Weekly or bi-weekly counseling goals with School Psychologist and/or School 

Adjustment Counselor 
❏ Transition program for students returning from intensive treatment programs  
❏ Credit Recovery Program 
❏ Dropout Prevention- In school Suspension Program 
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Tiered supports for Social, Emotional, Behavioral, and 
Academic Success 

Tier-I: Universal Supports and Interventions; Promotion & Prevention Practices 

Tier-II: Targeted/Selected/Group Supports and Interventions 

Tier-III: Intensive/Individualized Supports and Interventions 
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